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Aims: This community service activity aimed to increase kindergarten

Keywords: students’ understanding of bullying prevention while fostering empathy,
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Early childhood; appropriate socialization strategies involving teachers and parents.

Emotional development; Methods: The program was implemented in TK PGRI Karangkemiri using a
School safety; participatory and humanistic approach. Anti-bullying socialization was
Socialization. delivered through storytelling, role-playing, drawing activities, and

symbolic actions. Child-friendly screening instruments were applied to
explore students’ social experiences, followed by empathetic follow-up
discussions involving teachers and parents when necessary.

Result: The activity was well received by students and school stakeholders,
with high levels of engagement throughout the sessions. Pretest-posttest
data demonstrated a substantial improvement in students’ understanding
of bullying-related concepts, increasing from a mean score of 60 to 86.
Qualitative observations further indicated enhanced emotional expression,
empathy, and positive peer interaction among students.

Conclusion: The findings indicate that early, human-centered anti-bullying
socialization can effectively translate preventive intentions into meaningful
learning outcomes for kindergarten students. This approach shows strong
potential for broader implementation, sustained parental involvement, and
future longitudinal evaluation to strengthen safe, inclusive, and nurturing
learning environments in early childhood education.
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INTRODUCTION

Early childhood is a group that is in a highly vulnerable phase of emotional and social
development. At this age, social interaction begins to form, but the ability to manage emotions and
understand social boundaries is still developing. Unfortunately, various forms of unpleasant
behaviour that lead to bullying can begin to appear, even from kindergarten or RA level. Although
often regarded as “ordinary misbehaviour”, actions such as mocking, pushing, or excluding peers, if
left unchecked, can develop into patterns that are detrimental to children’s growth and development
(Barth et al,, 2025; Hogye et al., 2022).

An educational approach through socialisation activities is an effective initial step to introduce
the concept of mutual respect to children. Methods such as role playing, storytelling, and visual
activities have been proven to help bridge children’s understanding of what bullying is and why such
behaviour should be avoided (Bashatah & Al-fifi, 2023; Harsono & Febriyana, 2026). In the context of
community service, socialisation also serves as a means of building trust and two way communication
between educators, children, and families.
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However, socialisation alone is not sufficient if it is not accompanied by systematic and
sensitive data collection efforts. Data collection or screening needs to be carried out to identify early
on children who may have experienced bullying or show tendencies as perpetrators. This process is
not intended to judge, but rather as an empathetic step to ensure that every child receives appropriate
protection and attention (Stalford & Hollingsworth, 2020; Sultan & Khan, 2025). The data obtained
become an important foundation for designing appropriate follow up actions.

This activity becomes more meaningful when teachers and parents are actively involved.
Socialisation for adults can broaden their understanding of the signs of bullying, which are often
hidden or considered trivial. Psychoeducational programmes targeting teachers and parents have
proven effective in strengthening synergy in handling bullying in elementary schools and
kindergartens (Jantzer et al.,, 2025; Mufioz et al., 2026; Sainz & Martin-Moya, 2023). Through a
participatory approach, schools become a second home that not only teaches, but also protects.

Based on this background, this community service activity is designed to address two main
aspects simultaneously, namely building awareness through socialisation and collecting factual data
through child friendly data collection processes. It is hoped that from this small step, a school culture
that is more caring, inclusive, and free from bullying will emerge. Such conditions are important so
that children can grow in an environment that supports their potential and happiness.

METHOD

The community service activity was carried out in Karangkemiri Village, Wanadadi District,
Banjarnegara Regency, involving students from several educational units, particularly TK PGRI
Karangkemiri as the main participants. The main objective of the activity was to identify early
indications of bullying that may occur in the school environment, while at the same time building
collective awareness of the importance of creating a safe and comfortable learning space for children.
The series of activities began with a simple yet meaningful socialisation session. In a warm and
friendly atmosphere, the community service team visited the school and interacted directly with the
students. The material was delivered through enjoyable approaches such as storytelling, role playing,
and drawing expressions. The aim was not only to convey messages about what bullying is and why
it is dangerous, but also to help children recognise and express their feelings in ways they could
understand. After the socialisation session, an initial data collection or screening process was
conducted with the students. This approach was carried out carefully and without intimidation, so
that the children felt comfortable. The team used simple instruments designed to explore their daily
experiences in the school environment, including how they interact with friends and teachers.

This initial data collection activity then became the basis for determining whether there were
indications of bullying that needed to be followed up. If signs or potential incidents of bullying were
identified during the initial screening process, further data collection was conducted by involving
parents and teachers. This approach was carried out very carefully and with full empathy, through
light interviews or warm discussions aimed at obtaining a more comprehensive picture of the
conditions experienced by the child. The school became the main partner in this process, so that the
follow up actions taken continued to maintain the child’s comfort and confidentiality while building
a shared commitment to provide appropriate assistance. During the implementation of the activity,
openness and cooperation became the main keys. The community service team did not come as
external parties who gave judgments, but rather were present as friends and partners who wished to
grow together with the school and parents in protecting children from negative experiences that
could disrupt their development. Through a participatory and humanistic approach, it is hoped that
this activity can become an initial step towards a more child friendly, inclusive, and bullying free
educational environment.

RESULTS AND DISCUSSION
Results
Bullying is a psychosocial problem that involves insulting and degrading others repeatedly,
with negative impacts on both perpetrators and victims of bullying, where the perpetrators have
greater power compared to the victims. Bullying is a serious issue that can have negative effects on
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the mental health and development of children and adolescents. In this context, it is important to
increase public awareness about the dangers of bullying and ways to prevent it.

The socialisation programme and the signing of the Stop Bullying banner aim to promote anti-
bullying attitudes within the community and support efforts to create a safer environment for
everyone, particularly in school settings such as TK/RA. There are several stages of implementation
related to the Stop Bullying socialisation in several schools in Karangkemiri Village. The first stage is
preparation and information gathering. In preparing the socialisation activities, the students
identified bullying issues in Karangkemiri Village with a focus on the school environment by
conducting surveys and interviews, as well as designing relevant socialisation materials. In this case,
the focus was on TK/RA schools located in Karangkemiri Village.

The activity was carried out on Saturday, 27 July 2024, by visiting TK/RA schools. The
socialisation visit was accompanied by activities to design banners with clear and attention-grabbing
Stop Bullying messages, as well as printing banners in appropriate sizes, which were then signed by
all members of the elementary school community and stamped using handprints by TK/RA students.

The next stage was socialisation. The socialisation carried out in TK/RA was conducted through
teaching and learning activities that took place at the schools over several meetings, namely on
Wednesdays and Fridays at RA GUPPI, and on Thursdays and Saturdays at TK PGRI Karangkemiri.
The socialisation activities were attended by all students, and after the socialisation, the next stage
was the stamping of the Stop Bullying banner by the target students of the community service activity.

The next stage was the signing and stamping of the Stop Bullying banner, which was carried
out on 22-24 August 2024. This activity was attended by all school members and the community
service team. All participants followed the activity enthusiastically and participated well. The signing
and stamping of the banner were carried out as a form of commitment to the Stop Bullying movement,
as shown in Figure 1, which was implemented at TK PGRI Karangkemiri.

Figure 1. Socialisation and Data Collection at TK PGRI Karangkemiri, Banjarnegara.

Pretest-Posttest Results of Students’ Understanding The thin bar chart above illustrates the
comparison between students’ mean understanding scores before and after the anti-bullying
socialization program. The pretest score (60) represents children’s initial, limited comprehension of
bullying-related concepts, while the posttest score (86) reflects their understanding following the
intervention (Figure 2).
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Figure 2. Pretest-Posttest Student Understanding of Anti-Bullying Concepts
Source: Primary Data

The substantial increase from pretest to posttest indicates that the anti-bullying socialization
program was effective in improving kindergarten students’ conceptual understanding of bullying,
empathy, and respectful behavior. The improvement suggests that developmentally appropriate
methods such as storytelling, role-playing, visual expression, and symbolic activities successfully
translated abstract social concepts into concrete experiences that young children could comprehend
and internalize. From a pedagogical perspective, the results demonstrate that early childhood
learners respond positively to educational interventions that are emotionally engaging and aligned
with their cognitive stage. The thin-bar visualization emphasizes the magnitude of change while
maintaining clarity, underscoring the effectiveness of the intervention rather than the complexity of
measurement. This improvement is not merely cognitive in nature but also reflects affective learning,
as children were encouraged to recognize emotions, understand peer interactions, and articulate
feelings in a safe and supportive environment. Furthermore, the findings reinforce the importance of
early preventive education in addressing bullying behaviors. By strengthening understanding at an
early age, schools can establish a foundation for positive social behavior and emotional security. The
pretest-posttest results therefore support the broader conclusion that humanistic, child-centered
anti-bullying education contributes meaningfully to the creation of a safe, inclusive, and nurturing
learning environment in early childhood education settings.

Discussion

At an early age, children are in the most crucial stage of social development. They are learning
to form relationships, understand emotions, and recognise interpersonal boundaries. In this context,
socialisation about bullying at the kindergarten level becomes an important and meaningful initial
step. Role-playing methods and interactive storytelling are very effective in conveying moral
messages about empathy and respecting friends (Petousi et al., 2022; Suryani et al., 2020). Children
absorb positive values more easily when the material is delivered in an enjoyable format that aligns
with their world.

Socialisation programmes targeting kindergartens also need to actively involve teachers and
parents, as they are the primary figures in children’s lives. Efforts to involve families in community
service activities have been proven to strengthen collective awareness in creating a safe and caring
learning environment (Chu et al.,, 2024; Powell et al., 2024). Teacher support is also highly influential,
as teachers act as the main facilitators in guiding children to express their feelings when they feel
uncomfortable or intimidated.
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In addition to education, the data collection or screening process for early childhood must be
carried out with empathy and sensitivity. Teachers develop simple instruments in the form of
expression sheets and illustrated stories to help children express their social experiences (Escala et
al., 2024; Hosokawa et al., 2024; Rahiem, 2021). Another step involves teachers identifying early signs
of potential bullying and taking more appropriate mentoring actions (Ghosh et al., 2019; Rigby, 2020).
Therefore, the combination of empathetic socialisation and child-friendly data collection becomes
key to building a more humane and inclusive educational foundation at the kindergarten level.

Implications

The findings of this community service activity imply that early and child-friendly anti-bullying
socialization is a crucial foundation for fostering a safe and inclusive learning environment at the
kindergarten level. Introducing concepts of empathy, mutual respect, and emotional awareness
through storytelling, role-playing, and symbolic activities enables children to internalize positive
social values in ways that are developmentally appropriate. These implications highlight that
preventive approaches to bullying, when implemented early, can contribute to healthier social
interactions, emotional security, and long-term character development among young learners.
Moreover, the involvement of teachers and parents reinforces the shared responsibility in
safeguarding children’s well-being within and beyond the school environment.

Contribution of Community Service

This community service activity contributes meaningfully to the creation of a bullying-aware
and child-protective school culture by combining educational socialization with empathetic data
collection. The program strengthened collaboration between universities, kindergarten teachers,
parents, and the local community in addressing bullying as a shared concern rather than an individual
problem. By utilizing creative and non-threatening methods, this activity provided a replicable model
of anti-bullying intervention that is sensitive to early childhood characteristics. Furthermore, it
reinforces the role of higher education institutions as partners in social advocacy and child protection
through context-based and participatory community engagement.

Limitations

Despite its positive impact, this activity has several limitations that should be acknowledged.
The scope of implementation was limited to a small number of kindergarten institutions, which may
restrict the generalizability of the findings. The data collection process relied primarily on qualitative
observations and child-friendly screening tools, limiting the ability to quantify behavioral change
over time. In addition, the short duration of the program did not allow for long-term monitoring of
bullying prevention outcomes. These limitations suggest that the results should be interpreted as an
initial preventive effort rather than a comprehensive evaluation of bullying reduction.

Suggestions

Based on these limitations, future community service initiatives are recommended to
implement anti-bullying programs over longer periods to allow for sustained observation and
reinforcement of positive behavior. Expanding the program to involve more schools and
incorporating structured follow-up activities for teachers and parents would enhance its impact. The
development of age-appropriate assessment instruments is also suggested to better monitor changes
in children’s social behavior. By strengthening continuity, evaluation, and parental involvement,
similar initiatives can more effectively contribute to the establishment of a safe, caring, and bullying-
free learning environment in early childhood education settings.

CONCLUSION
This community service activity was designed to respond to the needs identified in the
Introduction, namely the vulnerability of early childhood to bullying behaviors and the limited
capacity of children, teachers, and parents to recognize and address such behaviors in a
developmentally appropriate manner. The Results and Discussion demonstrate that these
expectations were successfully realized through a child-friendly anti-bullying socialization program
combined with empathetic data collection. The implementation of storytelling, role-playing, visual
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expression, and symbolic activities effectively enhanced students’ understanding of bullying-related
concepts, as evidenced by the substantial increase in pretest—-posttest scores and reinforced by
qualitative observations of children’s emotional engagement and social awareness.

The alignment between the initial objectives and the empirical findings confirms the internal
coherence and validity of this activity. As shown in the Results and Discussion, early preventive
education that emphasizes empathy, respect, and emotional literacy can be meaningfully internalized
by kindergarten students when delivered through humanistic and participatory approaches.
Moreover, the involvement of teachers and parents strengthened collective responsibility and
fostered a supportive school culture that prioritizes children’s safety and well-being.

Looking forward, the outcomes of this activity provide a strong foundation for further
development and application. Future initiatives are encouraged to extend the duration of
intervention, involve a wider range of early childhood education institutions, and incorporate more
systematic and longitudinal evaluation tools to assess behavioral change over time. The integration
of structured follow-up programs for teachers and parents may further enhance sustainability and
impact. Overall, this study demonstrates that early, human-centered anti-bullying education can
serve as an effective and scalable strategy for building safe, inclusive, and nurturing learning
environments in early childhood education settings.
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